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The principles in this document
underpin much of our approach to the
education provided at St Mary's
College; however, this is
complemented by the ways in which
we embrace creativity and encourage
constructive dissent to ensure that
individual students, and teachers, are
able to flourish. 
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OUR WHOLE-SCHOOL
CURRICULUM INTENT

'A CURRICULUM FOR LIFE '

Underpinned by ambition for all, the intent of the curriculum at St Mary's
College extends far beyond academic outcomes, ensuring that all students are
provided with the best education possible to move on to their next steps with

confidence and live informed and fulfilled lives. As such, our curriculum is
designed to be distinctively and truly ambitious, coherent and enriched -
immersing students in rich knowledge, language and experiences at every

stage. 

Our Distinctive Offer:
With a sustained EBacc entry significantly above the national average, we place academic rigour at the heart
of all we do and place equally high value on the arts, sport and languages to provide all students with a wealth of
opportunities within, and beyond, the classroom. The Catholic Life of the School permeates all aspects of the
curriculum to ensure that students’ moral and spiritual development takes precedence, whilst our commitment
to personal development and enrichment serves to enhance our curriculum further and address social
disadvantage. 

Approach to Curriculum Design:
From an academic perspective, our curriculum is knowledge rich with all subject areas selecting and
sequencing content to ensure that students are able to build on prior knowledge and develop a deep
understanding of the concepts that underpin each subject. For example, in History, not only is the curriculum
sequenced chronologically to foreground change and continuity over time, but content is also selected to
provide the foundations for future learning. For instance, ‘The Romans’ has been chosen at the outset of Year 7
to re-introduce students to the concept of Empire which students are then able to build on as they journey
through the curriculum. However, we also value the development of disciplinary skills and see these as
intrinsically linked to the development of core knowledge. Given our varied and diverse demographic, we do not
leave the development of these vital skills to chance. This includes for example, analysis of graphs and data in
Science through to writing persuasively in English. 

Language and Reading Rich:
We also recognise the significant link between students’ reading ability and their success across the curriculum,
and are committed to the development of students’ reading and language skills. As such, our three layered
approach to reading permeates all aspects of our curriculum and our focus on oracy serves to empower
students to use their voice with clarity and conviction. 

Diversity and Ambition for All:
We are proud that we are the school of choice for many students with SEND and we view it as a privilege to
teach these students. The breadth of the curriculum is available to all students and it is the support individual
students are afforded that differs based on need. We are equally proud of the rich cultural diversity that exists
within the school and we see it as our duty to ensure that this richness is represented across the  curriculum. 



DEPARTMENTAL
LEARNING JOURNEYS

'DISTINCTIVELY AMBITIOUS, COHERENT AND ENRICHED'

What does our intent mean at a departmental level?

The learning journeys in all subject areas have been designed to provide challenge from the outset with
ambitious goals for what all students can achieve - both academically and beyond.  
Rich Tier 2 and 3 vocabulary - underpinning important concepts - is explicitly identified and taught across all
subject areas to ensure that all students build a vocabulary which will allow them to confidently articulate
their understanding of their developing knowledge. 
Our core intent remains the same for all students - across subject areas - and it is the support and emphasis
that differs dependent on students' needs. 

Departments have selected the most important knowledge in their subject areas and have sequenced this to
ensure that students build on foundational knowledge and deepen this over time. 
Alongside this, the development of disciplinary skills has been carefully sequenced to ensure that these are
also built progressively.
Many subject areas adopt a spiral approach to curriculum design ensuring core knowledge and skills
continue to be revisited and built upon. 

The rich diversity that exists within our school is celebrated across subject areas and all learning journeys
have been refined to ensure representation and inclusivity.  
Opportunities to build cultural capital and further develop students' understanding of British Values are also
incorporated into learning journeys.
To enhance the rich classroom offering, a diverse range of enrichment opportunities are provided across
subject areas to ensure that students are able to develop their interests and talents beyond the classroom.
Many of these opportunities are further enhanced through the world-class partnerships that many subject
areas have forged and maintain.

We view the curriculum as a 'never-ending story' with departments continuing to refine their learning
journeys as we collectively continue to learn and evolve. The curriculum across subject areas has been

mapped out through departmental learning journeys to ensure that it is ambitious for all students, is
sequenced in a coherent way and is enriched to build cultural capital and to promote representation. 

Ambition:

Coherence:

Enrichment:

 As a teacher you should:
Have a deep understanding of why the curriculum in your subject area has been designed and sequenced in a particular
way.
Contribute to the ongoing evolution of learning journeys in your department.
Ensure that all of your lessons align with the learning journey and with the development of knowledge and skills identified. 
Take regular opportunities to teach, and revisit, the Tier 2 and 3 vocabulary identified by your department.
Discuss with your students the 'big picture' of their learning and how that fits in with the learning journey.
Show the passion and enthusiasm that you have for your subject - this is key to fostering curiosity.



HOW WE CAPTURE THE
LEARNING JOURNEYS

The key learning journey documents are detailed curriculum maps that set out the precise knowledge and
skills that students will learn and develop at each stage. These learning journeys capture how core pillars
and concepts are revisited and how skills and knowledge are sequenced to build progressively. Alongside
this, the learning journeys detail the key Tier 2 and 3 vocabulary that needs to be explicitly taught at each
stage to ensure that students are able to articulate their developing knowledge and understanding.

Skill Development:
The sequencing of disciplinary skills to develop in each
subject is carefully mapped out to ensure that students
are able to build on prior learning. There is significant
overlap here with both disciplinary and procedural
knowledge. 

Key Vocabulary:
Core Tier 2 and Tier 3 vocabulary to be explicitly
taught is identified to ensure that all students
have an understanding of these terms and the
concepts they represent. Beyond this, we
encourage all teachers to explore interesting
vocabulary as it arises organically.

Core Knowledge:
The most important knowledge that
students need to understand, retain and
develop is carefully mapped to ensure
that this is built progressively. This is the
substantive knowledge that students
need in order to have a secure
understanding of at each stage as they
progress through the learning journey. 

Assessment:
Formal assessments are also clearly
mapped out. In line with our approach to
assessment, these align with the learning
journeys and include discrete sections on
prior knowledge, current knowledge and
application of knowledge and skills. 



HOW WE CAPTURE THE
LEARNING JOURNEYS
The visual learning journeys capture some of the core components, concepts or 'big questions' in
each subject area. Students have copies of these and they are displayed on classroom walls to
ensure that all students have a clear understanding of the bigger picture of how learning builds in
each subject area. These also support parents' understanding of what students will be studying
across each year. 



OUR APPROACH TO
IMPLEMENTATION

'ORDINARY THINGS DONE EXTRAORDINARILY WELL'

To implement our curriculum most effectively, all lessons/sequences of lessons are planned in line with the SMC Learning
Cycle. Underpinned by a range of research – including elements from TEEP and Rosenshine’s principles - this approach
prioritises the following: knowledge retention & connecting learning, effective modelling and explanations, time for
independent application, regular high-quality questioning and assessment.

Whilst this cycle is not meant as a rigid format for every lesson, all lessons will feature the knowledge
retention/connecting learning element and include regular checking of students’ understanding to ensure that
learning is continually being built upon. 

''The most effective teachers
ensured that students efficiently

acquired, rehearsed, and connected
knowledge. Many went on to hands
on activities but always after, not

before, the basic material was
learned.'

'Many of the skills taught in
classrooms can be conveyed by

providing prompts, modelling use of
the prompt, and then guiding

students as they develop
independence'

'One characteristic of
effective teachers is their

ability to anticipate
students’ errors and warn

them about possible errors
some of them are likely to

make’

'The best way to
become an expert is
through practice –
thousands of hours

of practice. The
more the practice,

the better the
performance'

'The most successful teacher spent more time asking questions, more time checking for
understanding, and more time correcting errors’

*All quotations from Barak Rosenshine, Principles of Instruction



FURTHER GUIDANCE

As a teacher you should:
Have access to high quality lesson resources which are based on these
underlying principles.
Contribute to the planning of these central resources.
Continuously respond to the needs of your class to refine and adapt the
lessons.
Ensure that all lessons begin with a knowledge recall task - ensuring that
there is a balance, as appropriate, between recall of the facilitating
knowledge needed for the current unit, and also key residual knowledge that
students will need to retain and deepen in the longer term.
Use a range of questioning and checking strategies throughout your lessons
- ensuring that hinge questions and 'no hands up' approaches are common
features.

Suggested Further Reading:
Rosenshine's Principles in Action, Tom Sherrrington
The Evolution of Rosenshine Principles (1982-2012) - TeacherToolkit 

https://www.teachertoolkit.co.uk/2021/07/15/the-evolution-of-rosenshine-principles-1982-2012/


OUR APPROACH TO
ASSESSMENT & FEEDBACK

Principles Underpinning our Approaches:

Our students do not learn what we teach. It is this simple and profound
reality that means that assessment is perhaps the central process in
effective instruction. If our students learned what we taught, we would
never need to assess. We could simply catalog all the learning
experiences we had organized for them, certain in the knowledge that
this is what they had learned. But of course, anyone who has spent
more than a few hours in a classroom knows this hardly ever happens.
No matter how carefully we design and implement the instruction, what
our students learn cannot be predicted with any certainty. It is only
through assessment that we can discover whether the instructional
activities in which we engaged our students resulted in the intended
learning. Assessment really is the bridge between teaching and
learning. (Dylan William)

Aligned with the ideas above, we view ongoing, effective assessment and feedback as pivotal to the learning process and,
whilst formal assessments fulfil an important role in this process, we believe that the daily process of checking
understanding and responding to this can be the ultimate driver in pupil progress.

Our 3 Layers of Assessment and 
Feedback (CIF):

C: Consistent Checking

I: Independent Responses (Planned 
and entirely formative)

F: Formal Assessments (Formative and 
summative in nature)

*Please see Core Expectations for Assessment and Feedback
Document



Approach to Formal Assessment

Baseline Assessment (HT1)
Interim Assessment 1 (HT2)
Interim Assessment 2 (HT4)
Mastery Assessment (HT6)

All students in Years 7-9,  sit 4 formal assessments in each subject area each year - two in Term 1 - to allow for early
identification of gaps and areas for development, and one at the end of the spring and summer terms. These
assessments are categorised as:

The assessments across all subject areas are designed to closely ascertain students’ progress in relation to the core
skills and knowledge set out in the learning journeys and include three distinct elements: prior knowledge, knowledge
from current unit and application of knowledge and skills.
All students in Years 10-11 to sit one formal assessment each half-term in each subject area. These follow the
principles outlined above but adopt a format most appropriate to the subject area concerned and using materials
from the specification.

Feedback Guidance

We value written feedback and ensure that this is provided regularly - in line with departmental policies.  However,
we recognise that this is only one form of feedback used and teachers employ a range of strategies including:
peer/self assessment, verbal feedback and whole-class approaches.
Written comments should make it clear where students have achieved success and how they can improve. The 'What
went well' and 'Even better if' approach is used to frame this.
Tasks to be given written feedback are chosen carefully to ensure that students have effective, personalised
feedback prior to formal assessment points. 
Literacy errors (particularly misconceptions) should be highlighted by the teacher in the specific piece of work being
marked. However, we also expect that as part of teachers' continuous checking, other literacy errors are identified
with time given for students to correct these.
Dedicated time should be provided in class for students to complete ‘red for reflection’ tasks. The response to
feedback may involve students redrafting, responding to a modelling activity or applying feedback in a new scenario
but the work must be completed in red pen. 
The initial response to feedback should not be the end point. Where relevant, students should return to the targets
set/improvements made when completing subsequent pieces of work.

The ways in which written feedback is given in each department is based on the principles above; however,
departments have their own policies to ensure that feedback is both meaningful and manageable. 
There is no requirement for acknowledgement marking ('tick and flick') that does not further students' learning.
However, students' work must be checked regularly - within and after lessons. This regular checking should include
circulating during guided and independent practice in lessons to identify and address misconceptions - including
those linked to literacy. 
Sampling books regularly to ascertain the progress of individuals and of the group as a whole in relation to the core
content being taught. 

Meaningful

Manageable:  

As a teacher you should:
Ensure that effective questioning/checking for understanding is prioritised in your classroom.
Provide effective written feedback in line with the principles set out and your department's feedback policy. 
Prioritise addressing students' literacy misconceptions and providing guidance and support to address these.
Ensure that written feedback is timely to ensure the greatest impact on students' learning.  



Development of disciplinary reading skills.
Planned instruction of Tier 2 and 3 vocabulary alongside
exploration of other powerful words as they arise within
the curriculum. 
Opportunities to access challenging texts.  
Teacher modelling of reading skills. 

The second layer relates to the development of reading
skills across subject areas and strategies are incorporated in
every subject to ensure the following:

HOW WE PRIORITISE
READING AND VOCABULARY

'WORDS HAVE POWER'

Our Whole-School Approach 

Being able to read ‘well’ can transform a student’s ability to learn and therefore
to succeed. As such, it is our aim that all students become skilled readers at St

Mary’s College – developing the fluency, knowledge and inference skills
needed to access texts across the curriculum and beyond. 

As a teacher you should:

Ensure that you are confident on the disciplinary reading
approaches set out in your subject area. (Many of these are
captured in the 'Read like a...'posters.)
Explicitly teach the Tier 2 and 3 vocabulary outlined on your
learning journeys and revisit these so students have regular
exposure. 
Take organic opportunities to model and  discuss rich and
powerful language choices as they arise. 
Use a range of approaches to frame reading tasks such as:
activating prior knowledge, 

Be aware of the weaker readers in your group 

Provide access to wider reading in your subject area to promote
a love of reading and to foster a wider understanding of your
subject. 

      predicting, questioning and summarising.

      and target questioning and support to ensure 
      engagement and comprehension. 



HOW WE PROMOTE TALK

Talk is a powerful tool for learning and literacy. It can
improve reading and writing outcomes enhance
communication skills, and increase students’ understanding
across the curriculum. In many subject areas—not only
English—developing students’ skills of communication and
argument is also a curricular end in itself. While all students
benefit from classroom discussion activities, talk also
appears to be particularly beneficial for low attaining
students and those from disadvantaged backgrounds. (EEF)

Suggested Further
Reading:

As a teacher you should:

Strategies across the curriculum: 
Teachers should not only model effective Standard English, but should also model what effective talk sounds
like in their subject area - including the vocabulary and patterns of language used. This includes taking all
opportunities to model a broad vocabulary and to discuss powerful language choices with students. 
Opportunities for talk and discussion should be planned alongside reading and writing tasks to ensure that
students build confidence with the application of language. When accessing a reading text/task in particular,
discussion should include: predicting, questioning, clarifying and summarising.  
Talk roles and sentence stems should be provided for group discussion to help students articulate their ideas
and navigate discussion/debate effectively. Talk roles are particularly effective for small group tasks. However,
sentence stems are equally effective for class discussions. 
Opportunities should be planned for students to take part in creating and delivering formal presentations
across subject areas. They should be given explicit guidance around the conventions of formal presentations. 
Open-ended questions should be used to encourage discussion and debate.

Always model effective spoken language and promote the
importance of this with students. Focus on using the patterns of
language in your discipline and explain these language choices
to students. 
Plan opportunities to employ the strategies and approaches
outlined above - including opportunities for formal
presentations. 
Praise and reward students for using effective spoken language.  
Provide students with precise targets in relation to their use of
spoken language so that they are able to develop these skills
across the curriculum. 



OUR CLASSROOM
APPROACH TO SUPPORTING
STUDENTS WITH SEND
At St Mary's College, we view it as an absolute privilege to teach students with additional needs
and/or disabilities and our provision is firmly rooted in our belief that our school is a place where
everyone is treated with dignity, with respect and is of equal worth. We provide a highly effective
learning community for students with SEND - where all staff understand the responsibility they
hold to meet the needs of these students, and where inclusivity is fundamental to the academic

and social development of the students in our care. Our vision is driven by our relentless
encouragement of all students with SEND to recognise their unique value within our learning

community and to understand how their individual talents enhance our school.  

Pupil Passports:
For teaching staff, pupil passports are the key source of information for students with additional needs. These
documents are updated annually and have input from all parties - including, most importantly, the child. These
provide a wealth of information on our students' core needs and strategies to use in the classroom to support them.
For students with an EHCP, further updates on strategies are provided following annual reviews. 

As a teacher you should:
Use the pupil passports consistently to support the needs of students within your groups. 
Ensure that you seat students with SEND appropriately within the classroom. 
Liaise with the SEND department should you have any queries at all on how best to support these students.
Ensure that you promote equality and inclusivity by maintaining the same high expectations for all students.
Ensure that students' access needs are met within lessons and particularly during assessments.
Engage in CPD opportunities around developing our approaches to supporting learners with SEND. 
Ensure that you use any effective departmental approaches for students with specific types of need.
Respond to information requests for Annual Reviews in a timely manner. 

Information:
All Pupil Passports are
linked to the students'
profiles on Edulink and are
easily accessible. Further
information can be sought
from the SEND department. 
 



OUR APPROACH TO CPD
'A LEARNING COMMUNITY'

Core Offer:
Our core offer consists of at least
one whole-school session each half
term - focused around school
priorities, alongside the more
informal 'drive through' and regular
sharing of research blogs on the T &
L bulletin. For 2023/24, this core
offer with focus on the development
of oracy skills and will be based in
professional learning communities. 
 

Directed PD Offer
This offer is open to all colleagues
but aimed predominantly at
ECTs/ITT colleagues/Instructors.
These sessions are built around the
ECF seminars so as not to duplicate
work but to focus on the SMC
approach to aspects of pedagogy. 
 

SMC Middle Leadership Offer:
This offer is aimed at all middle
leaders - aside from those
undertaking NPQ study - and
focuses on all aspects of curriculum
and/or pastoral leadership.  
 

As a Teaching School Hub, we have direct
access to the full suite of NPQs and
encourage colleagues at all stages of their
careers to consider undertaking these routes. 
As part of a MAT, we are able to share
practice across schools and work in
collaboration with other colleagues. 
We promote an open door culture where
colleagues can readily 'drop in' and observe
the practice of others.

Other PD Opportunities:

'Teachers make a difference. No matter the phase or school setting, it is the quality of
teaching that can make the biggest difference to children’s learning and to their ultimate

success in school. What’s more, the quality of teaching is not fixed: teachers can be
improved, and they can be improved via effective professional development. Ensuring that
teachers are provided with high quality PD is therefore crucial in improving pupil outcomes.'

(EEF, Effective Professional Development)
 

Our Partnership with Voice 21:
For the 2023/24 academic year, our core CPD
offer will be driven through our partnership with
Voice 21. This will include attendance at live
webinars, departmental specific courses and
work in professional learning communities within
SMC. This will culminate in the ‘Summer
Showcase’ in the summer term. 



SELF EVALUATION AND
QUALITY ASSURANCE

As a school, we are committed to continuous advancement in the pursuit of enabling our staff to
provide the best education possible for our young people. The processes of self-evaluation and

quality assurance play a vital role in supporting us to this effect and also ensure that staff
development is at the forefront of all we do. All processes linked to self-evaluation are planned,

robust and coherent – whilst ensuring that they add to a culture of support, development and staff
well-being. 

Self Evaluation of the school is an ongoing process taking account of the strengths and areas for
continued development across all aspects of the school. A diverse range of processes/factors are taken
into account at all stages of this process – many of which are outlined in this document. The Summary
SEF captures the key judgements for each aspect of the school alongside the evidence underpinning
these. 
The self-evaluation process and summary SEF feed directly in the School Improvement Plan – which
drives continual development across the school. Each academic year, there are a number of whole-
school key priorities, emerging from our self-evaluation, that drive our work. Feeding into these key
priorities, are further focus areas across each aspect of the school which are supported by regular
milestone reviews and refinements.

The School Improvement Plan feeds directly into Department Improvement Plans for the upcoming
year to ensure that whole-school priorities are driven effectively at departmental level. However,
departments also have the scope to include key focus areas most relevant to the nuances of their
subject and the curriculum review following the end of the previous academic year. 
Core Curriculum Meetings at the start of the academic year ensure that  learning journeys have been
refined in line with school priorities and departmental actions, and these are revisited at the end of each
data cycle.
Following scheduled learning walks and work scrutiny weeks, all HODs complete an Implementation
Review Summary for their department outlining key strengths and next steps in relation to classroom
practice and assessment. 
Following each internal data collection point, all HODs complete an Impact Analysis Summary looking in
forensic detail at the strengths and areas for development in relation to student outcomes; but, most
importantly, diagnosing the specific skills and knowledge deficits that students display. Learning
journeys/their implementation are adapted based on this diagnosis.
 In addition to the core curriculum meetings at the start and end of each academic year, HODs meet at
least once each half term with their Senior Link for their SSA Meeting (Support, Supervision and
Accountability). These meetings are heavily focused on the quality of education within the department
but all include a discrete focus on staff well-being. 
Departmental Deep Dives take place across the year to ensure that curriculum intent is implemented
effectively across all subjects and that the curriculum continues to be refined.

School Leadership:

Departmental:



Three formal learning walk ‘drop ins’ over the course of the year – approximately 15 minutes in
length. These ‘drop in’ weeks are published at the outset of the year and are each linked to a broad
theme in terms of feedback and development. Mechanisms are built into these to ensure that, if it is
not possible to observe an aspect linked to the theme, the practice seen can still be captured. This
approach ensures that ‘drop ins’ add to a culture of support and development and allow for an
ongoing dialogue around professional development. If the practice seen is deemed to be ‘developing’
in relation to the broad area, the appraiser will complete a further drop in following initial feedback. If
no improvement is seen, the colleague will receive a period of bespoke, supportive coaching around
this area. If a colleague’s practice is seen on informal learning walks outside of the scheduled week,
this can be used for performance management purposes and the colleague would be exempt from
the next drop in. However, if practice were to be seen that was not viewed as effective or highly
skilled, this would not be used for performance management purposes or recorded in any manner.
Three formal work scrutinies over the course of the year. A selection of books will be requested and
colleagues invited to supplement these with any of their own they wish to share. All work scrutinies
will be completed with the colleagues to ensure there is an opportunity for them to talk through the
learning evidenced. (Both ‘drop-ins’ and work scrutinies will be completed by the colleague’s
appraiser for the purposes of performance management.)
Engagement with CPD. All colleagues will be expected to engage in  professional learning community
discussions  and to share examples of the strategies that they have adopted/trialed. 
Outcomes Data: Robust data – such as external examinations – will be used to inform appraisal
discussions and direct CPD for the upcoming year. This data will, however, be used as part of a
holistic approach to the appraisal process. Please note that Teacher Triangles will no longer be
generated from 2023/24. 

Individual Teacher - Performance Management:
All quality assurance processes for appraisal purposes are developmental and supportive in approach
and allow for a focus on both whole-school priorities and individual teacher development. These
processes include the following:

SELF EVALUATION AND
QUALITY ASSURANCE

Published QA Dates:
Work Scrutiny:
W/C 24th September 2023
W/C 29th January 2024
W/C 29th April 2024

Learning Walks:
W/C 27th November 2023 - Language Rich Curriculum
W/C 11th March 2024 - Language Rich Curriculum
W/C 24th June 2024 - TBC


